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ysical activity report positive self-percey
activitys and motivation to continue invol
with peers in organized physical activitie
speak, for learning to be a leader and
onsible to others, and resolving conflicts j decr
Learning prosocial and antisocial beha:rnioTsu il:ay]Lyuf}?';sg:g way:§ e
(hrough obseryational learning of adults’ and peers’ behavil:)rs :zcxrsll S
perceived social approval by parents, teammates, friends and‘coache -
of desirable or undesirable actions (19). Research has for;used on sosisal
learning of sportsmanlike behaviors and interventions to promote characte;
. development in physical activity contexts. For example, Stuart and Ebbeckr
- (20) found that children’s perceptions of significant adults’ and peers’ ap-
proval of uns_portsmanlike play were related to their beliefs and behaviors
related to acting aggressively. If parents, coaches, and teammates were
viewed as disapproving of unfair play, this was associated with children’s
more mature moral functioning—higher moral reasoning and lower inci-
dence of aggressive behaviors.
Intervention studies to promote prosocial and discourage antisocial
behaviors among youth in physical activity contexts have shown promis-
* ing results. The Fair Play for Kids program developed in Canada has
~ been effective with fourth through sixth grade children in school physical
~ education (21), and so has the Teaching Personal and Social Responsibility
 Model (22) with youth in school and community programs. These interven-
‘tions show that when environments are structured to purposefully teach
h positive values and beliefs about sportsmanlike play (e.g., respecting
controlling negative emotions), and positive role models are avail-
inforce such behaviors, effects on character development are

and enduring.

ions of Children’s Physical Activity to Their
~ Emotional Development
self-identity is an important developmental goal
igh structured physical activities. Self-esteem
al’s global self-evaluation of worthiness, wh:le‘ :
to one’s beliefs or judgments about abili-
( ics, sports) or subdomxin‘(e.g.,
“considering the child’s self-perceptions
rtant to understand how perceptions
how these self-appraisals influence
- to continue a physical activity and
Seult skills. Children under 10 years of age

ptions, attraction toward physical
vement (18). Finally, interacting
S provides a level playing field, so
follower, being respectful and re-

one’s.





image6.jpeg
Making the Connections

206 Leisure, Health, and Wellness:

rent feedback, effort, and task mastery to judge
physical competence, w_hile older children (ha%esdllf ti 14 1ye.ars) USe peey
comparison and evaluation, as well as coach feedback, re atively more
than younger children. If young pamc‘:lpants interpret these so.urces of
information positively, level of perce{\{ed competence (how high or oy,
a child judges her ability) will be posquly affegted. In turn, Pelief that
one is good at physical activities is associated with greater enjoyment
and intrinsic motivation to continue involvement. These trends in sources
of competence information help explain changes over time in emotional
responses and motivational orientations toward physical activity.

Play has been shown to be an important tool for expressing and man-
aging emotions (24). In imaginative play, children develop more socially
acceptable ways to express and control their emotions (25). Children’s
play occasionally leads to conflict. They must find ways to de-escalate
their negative feelings, resolve their disagreements, and reframe their play.
Play is an important context for developing conflict management skills
and offers unique opportunities to try out strategies that lead to successful
conflict r.eso.lution. Play has been shown to be a very effective coping
strgt;gy in ‘tlmes of trauma or stress (26), and over time, leads to a more
resilient child (27). il
“hurlraiztg’l’yé l:lilll:id;l:zzl;drir;uc? vtv;tter} about.recent trends in creating b
largely the resuit of pressfre(; € lsr\t/ l(eiw’ cilduain Eroving N
to achieve and take on adult rolxe ;8 b them by parcuisa,
worrisome condition. The resulfis %). Play s scenas thelsntiS

: sulting stress from pressures is co
released through play. Self-directed play is therefore see
the child’s emotional equilibrium and as an essential andna&.
externally imposed pressure and stress. umq’
Rek

report greater use of pa
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up and play an hour a day!” This g
“Gc;ogon by the Lafiies Professional &1i"r:szzzzzztraéz T Loty
I hy, the message is an accurate reflection 3 ey
zﬁdz}iﬂes for children (1) that state, “Youthocfa?:j:f,::é;’ :l:::{y |
health benefits }Jy dOiﬂg_ moderate- and vigorous-intensity physi(;al]a
activity for periods of time that add up to 60 minutes (1 hour) or more
cach day” (p. 15). Although the term health benefits often conjures up
physiological outcomes such as decreased likelihood of cardiovascular
ease, diabetes, and overweight/obesity, satisfying adequate levels of
ily physical activity also contributes to other health benefits, includ-
physical, social, emotional, and cognitive outcomes. Thus, physical
tivity is a critical context for promoting child development from a
istic perspective.

The term physical activity can be applied to a range of structured and
tured contexts. Structured activities include organized sport, out-
hool-time programs (e.g., The Little Gym, dance classes), and school
education. Unstructured activities include school-based recess,
play, recreational activities (e.g., family hiking), and active transport
ding a bike to school). Within these contexts, children have the
to attain a number of developmental health benefits. We say
because mere participation in physical activity does not auto-
contribute to healthy outcomes, just as maturation alone does
duce gains in motor, social, and emotional development (2). The
of our chapter is to outline children’s developmental 0“‘?““35
from a physically active lifestyle. Our discussion “::11: ;Z o
en research on developmental health bengﬁts am‘i take- e
adults who work with children in physical “m?t);] s:icalg :
lays a sampling of children’s and adolSeliE B L T
and cognitive health benefits as a res

sides being
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Table 19.1 Deve °F
from Weiss & Wiese:

kill and sport-speciﬂc competencies
lifestyle

Motor S! (
Physloa!ly active
Physical fitness .
Ph;’siological capacities
Physical health

social Benefits

ort from significant adults and peers
Feelings of social acceptancel 4

Close friendship and friendship q_uallty
Leadership, teamwork, cooperation i
Respect, responsibility, courtesy, and integrity

Supp

Emotional Benefits

Positive identity, body image, and self-esteem
Perceived physical competence and self-efficacy
Positive emotions and management of negative
Feelings of self-determination, autonomy, and
Moral identity, empathy, and social perspective-tz

Cognitive Benefits.

Cognitive functioning and intellectual health
Knowledge about physical activities, sports,
;mpgoved executive function y
cademic achievement (grades,
Career goal attainment # s
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outed in part to changes in play st;
P esity epidemic (1). Unfonina{elxe;_ Z;,Tg,:: cf"l“,cnc)’- has been a child-
acks 10 adolescence (4) and from adolescence iCd| ""ac(lvity in childhood
] linked t0 @ numb.cr of chronic health condilri‘ 5 f"’_”llhood (5), and has
case, type 2 diabetes, certain cancers cot::_s, including cardiovas-
<on. Thus, recent position papers (1, ag dio'c"‘e dysfunction, and
play et B oty icat mc tha‘l children have
hort- and long-term benefits. activity, in recognition of
ildren also need to be physicall i
‘C:llowr skills. Fundamental momryagicl‘ilt\il:sa(sca mebarl\s Elacionne
. control, agility, strength), locomotion skills (E - a‘}?" coordir?a-
ping, skipping), and object-control skills (e. IE W? L g,
ing striking) are essential pr isi ER e catchiing,
2, g) 2 prerequisites to mastering sport-speci
‘movement skills needed for becoming competent at “?ﬂ- sty
, softball, skiing, dance, golf) (2, 7). Strong et al. prioritilzne]:c:‘vme.s
ement activities for preschool and early school age ou!h0 i
age 10) so that, once these skills are attained, physicalyactivi(;lp “}’1
health and fitness outcomes can become: the focus for ol\exihl .
10 to 18 years. Opportunities for age-appropriate physical ag,\ivi\ies i
physical education, motor development programs, and recrea\ionalln
iy contexts contribute to mastering motor abilities and skills. The
ine is that these skills need to be learned through compete;\t
on and practiced within environments that encourage curiosity,
and improvement (2).
skill deyelopment occupies both sides of the physical activ-
’l?:at is, opportunities to be physically active contribute to
lice, and mastery of critical motor skills and abilities, and
of abilities and skills such as postural control, coordination, run-
enhance children’s physical activity competencies as an
dult, As Clark (2) convincingly articulates, “Children who
school without a strong foundation of motor skills are

same way that children are left behind when they leave
Janguage or mathematical skills...Motor literacy
literacy. If we want a nation of physically active
» them acquire the motor skills that will allow

e range of physical activities” (p- 43)-
Children’s Physical Activity
al Development
 play promotes {he development of social
~m are thus more social and cooperative

jar di
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-ve (9), and have age-similar
awn and: ss've((l 0.In play, children learn g o
¢ of soCi “+h peers in mulually( ‘hicneﬁcm Wayg
4 ess to a peer group (11, 12), B2
e foclings Of bf:‘lizrslilzf;‘e”}s;ven.l;?ee from adult mmm‘i?
ith pee’ rO‘E/"ily share secrets and_ feelmlgs and achieve 5 Senge
‘h.[dre;; u[t: )rc;lay is a context i‘nsw)ﬂhlch children learn c‘,wm‘
s ; es (15)-
il mea‘,ni::egs Zf] riun]\po(nant context for dcvelopi_ng
also Fsrl?ills (12). Effectively resolving conflicts involyeg
e:;king’the ability to understar'ld a.noth'er person’s po
o that is, how they think and feel about an issue. Piaget (16) anq oy,
ofveg tha 1 that young children have qxfﬁculty.wnh perspective.tl;
ers have S £ their egocentric nature in assuming that 'heil'ownvie.,,
largely b;z‘:;;d by others. Sociodramatic play has been shown to
:,:ei:;‘;::am role in the development of children’s perspective-taking g,
be able to mentally put themselves in other people’s

"l);;?:rl:i[:ip“;:iz;ce the world from others’ points of view. This act of
&I:)onsciously transforming their own iden'tities promotes P“M i
skills (17). From an early age, play pmwd§s an _enjoyable venue in which
children find out about themselves and their social world. Through obsery-
ing, emulating, and playing the roles of important adult figures, children
learn social and cultural roles. biie s
In addition to free play, organized sport and physical acti e
important contexts for developing social skills, fostering
ships, and learning to interact with peers and adults in res
(12, 14). Children are often attracted to and sustain Sport:
activity participation for reasons related to social
and recognition. Examples include making and 2
taining approval from parents and coaches ]
belonging to one’s peer group. Children’s pe
::d approval are important factors determi
Ces as positive or negative

continuing involvemeug 3 - subsefl.
deve?:];:'?l:enr: (s l%eer mlano{]smps aresi
sroup, i sy

. Vely associated with be;

€s. Moreover, greater peer

(urn-taking, an

Social play
conflict managem
social perspective-





